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The Resourced Provision aspires to high standards in all areas of education for its pupils, and therefore must 
address government initiatives to improve behaviour and attitudes to learning within school, whilst 
considering issues that arise for pupils with Autism Spectrum Disorders.  
Pupils frequently present with challenging behaviours that arise from a lack of social understanding, 
unawareness of behavioural expectations, problems with seeking or accepting help and from heightened 
anxiety levels that lead to fight/scream /freeze responses. Pupils may also develop patterns of behaviour 
that in the short term have successfully reduced their anxiety in the past, but in doing so have developed 
behaviour that may be unacceptable or inappropriate e.g. running off, arguing or shutting down. Many 
pupils are not spontaneously motivated to develop socially acceptable behaviour as they are often unaware 
of social rules. Some pupils also lack the motivation to change behaviour as a result of their rigid thinking 
styles.  
 
The ARP team are aware that challenging behaviour is unacceptable whatever its cause, but understand that 
for  pupils with Autism Spectrum Disorders, empathy and explicit teaching of socially acceptable behaviours, 
good learning strategies and communication skills are needed to build self-esteem, appropriate behaviour, 
learning and a sense of community.  
 
 
Rewards  
 
The ARP team places high priority on acknowledging, recording, rewarding and celebrating achievements, 
however small. Achievements are valued and shared with staff, peers and families/carers.  
In order for a reward system to be effective it must be meaningful to a pupil. It is necessary for a pupil to 
have the cognitive and emotional development required to understand “cause and effect”. Immediate 
rewards are most effective for pupils with autism; delayed rewards are only suitable for those pupils who 
have the necessary emotional and cognitive development to understand. (Pupils also earn house points/stars 
from their class as well as ‘now and then’ preferred activity) 
It is important that the ARP approach is sufficiently adaptable to ensure that pupils experience rewards that 
are meaningful and that recognise their developmental levels.  
To be effective a reward system needs to be:  
 Explicit and understandable  
 Concrete/tangible  
 Consistently applied  
 Highly motivating and meaningful for pupils  
 Supported by parents/carers and staff  
 
It is not possible in the ARP to use a “one size fits all” approach. The reward system needs to be flexible as it 
will need to be highly differentiated to the individual needs of pupils, and work towards building successful 
learners with high self-esteem.  
 
Consequences  
 
Consequences are used to teach pupils appropriate alternative behaviours. Through functional behaviour 
assessment, the conditions under which behaviour occurs and does not occur are systematically analysed. 
Understanding the conditions under which behaviour occurs can help shift the focus to prevention and 
instruction and reduce the need for consequence. 
The use of consequences must be appropriate and fully understood by the pupils. This requires very careful 
and skilful intervention. 
In many cases challenging behaviour may be ignored in a planned way, as the team involved know that for 
that particular child, this is the most appropriate consequence and that any interaction may reinforce the 
behaviour and trigger a repetition. Good inter-staff communication is essential to make this strategy 
effective e.g. in the event of a member of staff coming across a situation where a colleague is involved in 
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managing challenging behaviour, they should ask if their colleague requires help in order to ensure 
behaviour management strategies are not unwittingly compromised.  
 
The ARP uses logical consequences. The advantages of logical consequences are that they:  
 
 Provide powerful opportunities to teach alternative behaviours 
 Provide choices within firm limits  
 Are tied to the time and place of the incident  
 Are never used to get revenge  
 Teach pupils to take responsibility for their choices  
 Teach that when an action occurs, a consequence follows  
 
Physical intervention is used only when challenging behaviour threatens the safety of the pupil, peers, or 
staff and to prevent serious damage to equipment and is never used as a consequence.  
 
Implementation of  reward systems   
 
A foundation strategy throughout the ARP is the use of praise and readiness to celebrate success.  
 
The ARP team   consider each pupil and work through the following questions:  
 
 What objective is to be targeted?  
 How will the desirable behaviour or learning objective be explicitly taught?  
 What reward would be meaningful?  
 How often and in what circumstances the reward would be given?  
 How will this strategy be shared with the team, the pupil, the parents/carers. 
 When and how will the strategy be reviewed?  
 
It is essential that rewards are meaningful and motivating for the individual pupil. Reward systems need to be 
reviewed periodically where it is identified by the team that the pupil is not engaging with the programme, and in 
such circumstances the team need to devise a new scheme.  
Rewards currently used include:  
      
 Small toys or objects used as immediate reinforces  
 Particular favourite items  
 Stickers and stamps  
 Preferred activities e.g. computer time  
 Reward charts (smiley faces) 
 Certificates / house points / class rewards 
 Offsite activity for larger rewards e.g.  adventure playground 
 
However, it is important to be aware of the following factors when using rewards with pupils who have Autism 
Spectrum Disorders: 
 
 Prompt dependency e.g. responses occur if the reward is present, not through understanding of   the 
situation  
 Difficulty generalising skills  
 Obsessional interest in rewards  
 Rewards may lose their motivational power and efficacy quite quickly  
 Hypersensitivity to stickers/stamps  
 Reward consumes the pupil’s attention to the exclusion of anything else  
 Rigid and inflexible application of rules of reward system  
 Dependence on the routine of getting a reward without understanding what must be done      to 
achieve one. 
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Wellbeing at Oldhill  ARP 
 
We understand that the function of behaviour is explicitly related to Wellbeing and at Oldhill  ARP, we aim to 
promote wellbeing for our children and recognise how important emotional wellbeing is to our lives in just the 
same way as physical health. We recognise that children’s wellbeing and can affect their learning and 
achievement. All children go through ups and downs during their school career and some face significant life 
events. In 2017, about 1 in 10 children aged 5 to 16 have a diagnosable mental health need and these can have an 
enormous impact on quality of life, relationships and academic achievement. In many cases it is life-limiting.  
 
The Department for Education (DfE) recognises that: “in order to help their children succeed; schools have a role 
to play in supporting them to be resilient and mentally healthy”.  
Schools can be a place for children and young people to experience a nurturing and supportive environment that 
has the potential to develop self-esteem and give positive experiences for overcoming adversity and building 
resilience. For some, school will be a place of respite from difficult home lives and offer positive role models and 
relationships, which are critical in promoting children’s wellbeing and can help engender a sense of belonging and 
community.  
 
Our role in the ARP is to ensure that children are able to manage times of change and stress, and that they are 
supported to reach their potential or access help when they need it. We also have a role to ensure that children 
learn about what they can do to regulate their emotions through ‘Zones of Regulations ‘which has been promoted 
throughout the school.  
 
  
At Oldhill  ARP we want all children to: 
 

• Feel confident in themselves.  
• Be able to express a range of emotions appropriately  
• Be able to make and maintain positive relationships with others.  
• Cope with the stresses of everyday life.  
• Manage times of stress and be able to deal with change.  
• Learn and achieve.  

 
Identifying, referring and supporting children with mental health needs 
Our approach:  
 

Provide a safe environment to enable children to express themselves and be listened to.  
 

• Ensure the welfare and safety of children is paramount.  
• Identify appropriate support for children based on their needs.  
• Involve parents and carers when their child needs support.  
• Involve children in the care and support they have.  
• Monitor, review and evaluate the support with children and keep parents and carers  

 
 

Early Identification 
 
Our identification system involves a range of processes. We aim to identify children with mental health needs as 
early as possible to prevent things getting worse. We do this in different ways including; 
 

• Analysing behaviour (ABC chart, Behaviour Support Plans, Iceberg analysis with whole team, 
exclusions, and visits to the medical room/school nurse, attendance and sanctions.  
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• Staff report concerns about individual children to the Child Protection lead persons.  
• Pupil Progress Review meetings termly   
• Regular meetings for staff to raise concerns.  
• Gathering information from a previous school at transfer.  
• Parental meetings in AAM and EHCP, Annual Reviews.  
• Enabling children to raise concerns to any member of staff.  
• Enabling parents and carers to raise concerns to any member of staff.  
• Referral to CAMHS 
• Referral to Educational Psychologist  
• Referral to OT 
• Referral to Short Breaks (Outreach Support) 

    
 
 
Links to other policies 
 
This policy links to our policies on Safeguarding, Child Protection, Medical Needs and Anti-Bullying. 
 
 
 
 
 

 


